ENGLISH AT
MALVERN WELLS




What does English at Malvern Wells
comprise?
Reading Elements

Read Write Inc Early Reading Phonetic Home Reading
Whole class Guided Reading Home Reading -AR Reading for Pleasure
Writing Elements
Early Writing Read Write Inc Get Writing Writing - Talk for Writing and
LTP

Spelling Handwriting Cross -Curricular Writing



Malvern Wells English Environment expectations....

Phonics working wall (left to right)

. Speed sounds

. Teaching time -read, word, spell
. Apply- teaching modelling space
. Review

. Text of the week

Phonics working wall:

Where children are being taught in an open area, this is to be
displayed on a movable screen, using the same headings and
structure.

Phonics working wall (left to right)

. Speed sounds

. Teaching time -read, word, spell
. Apply- teaching modelling space
. Review

. Text of the week

Phonics working wall:

Where children are being taught in an open area, this is to be
displayed on a movable screen, using the same headings and
structure.

Adult:
. Coloured sentence strips
. Post it notes (multiple colours)
. Pens for teacher modelling
. Lined flipchart paper and flipchart
. Pocket chart for sound cards
. Sound flashcards
. Washing line
Children:
. Whiteboards
. Pens
. Magnetic letter tiles
. Lined book for recording
. Plastic wallet per child
. Pencils
. Highlighters

N.B Resources to be stored in designated learning area
and easily accessible

Adult:
. Coloured sentence strips
. Post it notes (multiple colours)
. Pens for teacher modelling
. Lined flipchart paper and flipchart
. Pocket chart for sound cards
. Sound flashcards
. Washing line
Children:
. Whiteboards
. Pens
. Magnetic letter tiles
. Lined book for recording
. Plastic wallet per child
. Pencils
. Highlighters

N.B Resources to be stored in designated learning area
and easily accessible

The following headings must be used but can be
moved around the working wall:

. Shared text example

. Purpose

. Modelled writing

. Visual writing prompts- Malvern Wells
symbols as appropriate

. Shared writing (WAGOLL)

. Vocabulary

The following headings must be used but can be
moved around the working wall:

. Genre

. Shared text example

. Purpose

. Features

. Modelled writing

. Visual writing prompts- Malvern Wells
symbols as appropriate

. Shared writing (WAGOLL)

. Vocabulary

. Conjunctions

. Punctuation- can be in form of symbols

. Grammar focus

. Weekly teaching sequence evident-
progression of teaching

. Magpie

The working wall should be cleared and
blank ready for the next genre being covered.

Phatncsranh avamnla nf romnlated warking

Children to have access to a table to complete written
work

Where a table is not available encourage the children to
complete their written work lay on their tummies in lizard
position

Session space to be set up prior to the children moving to
their groups for phonics each morning, using the allocated
resources from their area

Resources from the central store to be signed in and out
on the register provided and returned at the end of each
unit

Children to have access to a table to complete written
work

Where a table is not available encourage the children to
complete their written work lay on their tummies

Session space to be set up prior to the children moving to
their groups for phonics each morning, using the allocated
resources from their area

Resources from the central store to be signed in and out
on the register provided and returned at the end of each
unit



Reading at Malvern
Wells




Reading Expectations

Year Group
Reception

SSP Read Write Inc
Daily 30 minutes

Daily 30 minutes

RWI for some - Daily 30
minutes

Spelling- Daily 15 minutes

Spelling- Daily 15 minutes

Spelling- Daily 15 minutes

Spelling- Daily 15 minutes

Spelling- Daily 15 minutes

Whole Class Reading
Guided reading through Read Write
Inc
Daily for 30 mins
Guided reading through Read Write
Inc

Daily for 30 mins

30 minutes per day daily
(linked directly to content domains)

Some children will remain in RWI

30 minutes per day daily

(learning led activity linked directly
to content domains)

30 minutes per day daily
(linked directly to content domains)
30 minutes per day daily
(linked directly to content domains)
30 minutes per day daily

(linked directly to content domains)

Fluency Group

Autumn term: 100% on RWI program

Summer term onwards:
Children who have completed grey
books will have daily whole class guided
reading
Autumn term: 1 session weekly for each

group- 20 minutes

Summer term onwards:
Children identified in pupil progress/
SEND - 1 session weekly for each
group- 20 minutes
Children identified in pupil progress/
SEND - 1 session per day focusing on
fluency.

Children identified in pupil progress/
SEND - 1 session per day focusing on
fluency.

Children identified in pupil progress/
SEND - 1 session per day focusing on
fluency.

Children identified in pupil progress/
SEND - 1 session per day focusing on
fluency.

Individual Reading
Daily 1:1

SEND- as directed on IEP

Bottom 20% daily

SEND- as directed on IEP

Bottom 20% daily

SEND- as directed on IEP

Bottom 20% daily

SEND- as directed on IEP
Bottom 20% daily
SEND- as directed on IEP
Bottom 20% daily
SEND- as directed on IEP

Bottom 20% daily

Story time
Daily

Daily

Daily

Daily

Daily

Daily

Daily



Progression through Read Write Inc
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How we teach phonics at MW

WA

The Teaching of Phonics
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How we all plan and record phonics....

Malvern Wells Weekly Phonics Planning — RWI W/b ALY
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Read Write Inc Organisation at Malvern Wells

honics o
Classroom organisation checklist

Teachingarea 1 | Teaching area 2 | Teachingarea 3 | Teaching area 4

Display items

« An ordinary whiteboard or flipchart for writing activities.

« The simple or complex chart displayed where children can s=e it.

« A large pocket chart. Use it to display:

= The title of the Storybook or the Mon-fiction text, plus 2 few artefacts/pictures
specific to the Storybook

= Story Green Waords (just the ones for the story]
= Red Words for the story
= Speady Green Words — the words that have been tsught recently

= Previously tzusht Red Words that need further practice.

« Apron —to carry Spesd Sound Cards and Phonics Gresn Word Cards.

Items for teachers to prepare before lessons

+ Sticky notes with prepared TOLs (for Ditty and Storybook lessons).

« Story Introduction — print from anline if preferred, and practise reading.




Progress through Word reading — Read Write Ing

Mame:

Intervention recording for 1:1 RWI at Malvern Wells

Soumis:

Acouracy:

Know hat 1 single letter sounds

Enow Set T Specal friends’
sounds

Ural blending

Blend with spged sound cards

Kead set 1 sounds spesdily

Pnonic green CVL words containing
sounds they know (1.1-1.3)

Enow Set 3 sounds

Prontc green CVL words containing
special friends (1.4-1.4)

Kead Set 2 sounds speedily

Phonics green words contoining 4
sounds (1.7)

Speed Sounds:

Fhonic green words containing >
sounds (1.7)

masdtfingpofckub/fe
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| ng ok

Phonics green words contaning set
2 Sounds

ay eg igh ow g 0 0ar air if gu oy

Monsense words contatning et 1
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Eq of 0-2 [-2 0-2 U-2 0w are Yr er

Fhonic green words containing et 3
sounds

oW g 0 8w, ire ear Lre tious don

Monsense words contatning et 3

Speedy Green Words | Number of speedy
— Fred in your Head | words
to speety

Hed ]
Green 34
Furple 31
Pink 45
Urange 23
Yeliow 2B
Elue 1]
Garey 94

ked Words

I'the you your said was are of want what they tg he me ba

we she be no go old her does all many gry.one some come
who where there here were love twio once walk could would

should why now how my by school their




How do we assess phonics at Malvern Wells

What’? Baseline- Sound and word entry assessments using RWI assessment
) Assessment discussions- weekly catch up with reading leader at Staff meeting or via email

Regular assessment- Sound and word assessment pages (RWI) and completed Question Level Assessment to identify trends
Mock screening- Past papers and QLA for each one
Assessment for learning- Ongoing on planning format page

Whe n? September- Baseline

) Weekly- Informal discussions

Half termly- Formal update using RWI assessments
December and April- Mock screenings
June- Official screening process

Whe re,? All assessment outcomes to be recorded and kept in the assessment section of your English Non-negotiables folder.

Baseline- All teaching staff
Who?

Assessment discussions- SLT and all teaching staff
Regular assessment- All teaching staff and trends collated by RWI Lead

Mock screening- All teaching staff and trends collated by RWI Lead
Daily keep up sessions

Intervention

Assessment using Intervention proforma.

Feedback to Teachers and RWI leader




Home reading using Phonics Books at Malvern Wells...

Purpose:

= Foreverychild tohave 2 book that reflects their prior teaching within phonics
# Foreverychild tohave the opportunity to develop fl ue noy by re-reading and recsrming exposure to wonds, building orthographic stone.

1. Assess- children to be assessed using AR assessment and given a reading age and ZPD score.
Record assessments on AR assessment format

2, Recording - Each child to be given a ZPD score and a zone to select books from.

3. Monitor book reading in dairies (initial daily) and allow children to change within their zone

4. Re-assess
Using the AR assessment reassess and give a new Reading Age and ZPD. Record assessments on AR assessment format

Repeat

Hon-pegotinbles:

= Al children who have graduate the W] programme must be baseline asseswed on Accelerated Reader.
» Halftermly assessment must be completed and recorded on givenformat

= All children’s reading dairies must be chedied andinitialled daily

®= Readingofthe children athome must be recorded daily

= Repgular dhangingof books within theirzone must be completed and monitored by each dass.




Whole Class Guided Reading at Malvern Wells

Whole Class Reading at Malvern Wells

Purpose:

* Learning is based on the curriculum reading domains and skill progression within these
* Children get to read with their teacher (or a group leader) everyday
* Children get to experience and deconstruct an appropriate breadth of text types and genres

#  All children are immersed in the same high-quality literature and discussion

1. Identify and explain key aspects of fiction and non-fiction texts and give and explain the meaning of words in context & Teacher reads
to whole class modelling expression and inference asking children what inference question could’ve been written from that paragraph?
Teacher re — reads the passage and gets children to hoover up every last piece of new vocabulary. Stop and give children time to write
these words down in guided reading books and check meanings/discuss. Round up- What? How? Children to demonstrate their
understanding and evaluate against the overall learning objective

2 b
2. Retrieval, record and fluency = Teacher to re —read section. Quiz the children on the new vocabulary from yesterday. 60 second retrieval
quiz using an IWB timer. Flash through a series of multiple choice questions (that you have written). Time pressure keeps children focussed and
gives you chance for assessment. Return to the text. Teacher begins to read and plays ‘Jump In’ where the children take over (individuals, whole
class, groups etc). Focus on your middle ability readers in this activity. Round up- What? How? Children to demonstrate their understanding and

evaluate against the overall learning objective




3. Retrieval, decoding and fluency = Find and Copy - approximately 5 questions in 5 minutes. E.g. Find and copy 1 word from the 3™ paragraph
that tells us that Maria is beginning to have second thoughts about her decision to follow Jim into the woods. Children read independently
carrying on in the text. Be clear about where they need to start and finish focusing on appropriate pace for their age. Round up- What? How?
Children to demonstrate their understanding and evaluate against the overall learning objective

v

4. Make Inferences (and explain and justify these) < Children to spend 15 minutes answering questions (that you have written) in their Guided
Reading books. These can be differentiated for SEND questions to address specific skill gaps (but do not differentiate for the sake of
differentiation). Round up- What? How? Children to demonstrate their understanding and evaluate against the overall learning objective

5. Predict / Summarise (Alternate) <

Summarising - guestions to be answered in GR books

* Tell us what you have read in your own words.
* Only tell the important information, not the little details.
* Keep it as short as you can!
* Itis a reminder of what has been read so far.
* The most important ideas are ...
* The main idea is ... This part was about ... First, ..... Next, .... Then, ... This story takes place in ...
The main characters are ... The problem of the story is ...

Predicting - questions to be answered in GR books

* Use what you have read or clues from the illustrations to help figure out what the group will learn or what will happen in the text.
* You can change your predictions as you read on!

| think .... I'll bet... | wonder if ... | imagine ... | suppose ... | predict ... | think this text will be about...

Round up- What? How? Children to demonstrate their understanding and evaluate against the overall learning objective




Assessment- what are each individual needs and reading targets?

Non-negotiables:

» All children should be in mixed-attainment pairs, so as to allow for frequent, paired discussion

* Text chosen should provide a appropriate challenge for all members of the class

*  When reading, the teacher must model good use of intonation, movement, volume and expression

* Teachers should be actively monitoring pace, so as to ensure high levels of engagement throughout the lesson

* Arange of text types and genres are used throughout the year and where possible links are made with the curriculum topic




Reading intervention beyond RWI at

JREH Mo

Fluency Reading at Malvern Wells CE Primary School o

‘u’cuabularv cnlouring— Colour any words or phrases the children may need explanation of — use ohjects or pictures where necessary. Display
these words for the children to see

Teacher modelled reading = Teacher reads the whole passage modelling fluency and expression. Re read and children to trace using a ruler
or guide

Partner Reading- show the children the written text and ask them to read with their partners
Partner 1 reads, whilst partner 2 listens then swap

Jumip In- teacher starts and stops for them to complete the last word of each sentence

Choral Readir‘ig: Choral — teacher begins, setting the pace and the children join in when confident

Malvern Wells



Independent Reading- use question stems to focus discussion for group- record discussion outcomes on planning frame

IndEpE ndent- Teacher to listen in en and focus on deceding/ fluency during this time for a couple of pupils within the group (this does not
have to be all of them.) All children reading at the same time and familiarising further with the text. (Give them a starting and ending point ready
for questioning)

B e e e
S . . REEm A

Round up- What? How? Children to demonstrate their understanding and evaluate against the overall learning
objective and success criteria- or record overall responses to the text

b
w

Assessment- Reference evidence on pupil's reading targets in the front of their reading skills books (Fluency
Intervention Pack)



How do we assess Reading at Malvern Wells?

What’? Baseline- Sound and word entry assessments using RWI assessment for Reception and Yearl. Y2 - Y6 use baseline as entry level from previous year
] Assessment discussions- weekly catch up with reading leader at Staff meeting or via email
Regular assessment- Sound and word assessment pages (RWI), PIRA termly
Mock screening- Past papers used for Y2 and Y6 at regular intervals and QLA completed by class teacher and shared with Reading leader
Assessment for learning- Ongoing on planning format page
When? September- Baseline RWI R and Y1
) Weekly- Informal discussions
Half termly- Formal update using RWI assessments
Termly - PIRA and formal data added to Educater
December and April- Practise SATs with QLA and mock PSC
June- Official screening process for Phonics

Where’? All assessment outcomes to be recorded and shared with English leader and in the assessment section of your English Non-negotiables folder.

WhO? RWI Baseline- Trained Class 1 and class 2 staff

Assessment discussions- SLT and all teaching staff through Pupil Progress
Regular assessment- All teaching staff and trends collated by Reading Lead

Mock screening- All teaching staff and trends collated by Reading Lead
Daily keep up sessions planned and monitored for impact

Intervention

Assessment using Intervention proforma.

Feedback to Teachers and Reading leader




rogression of Reading skills at Malvern Wells

Progression in Reading - Years 8 - 6 21 Mahem Wells Fﬁﬂ
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zummareing| Children recall and order kay | Children retall and order Childiren retell and onder Children bagin to distinguish | Children use skils developad Children summarizs

wvants from the text They
use a gony re or narative
in thair role: play and smal
world play.

wvants from the tast. Thay
bagin to disouss how evants
arw Fnkad.

wvents from the taxt. Thay
bagin to disouss how evants
ara Fnkad. They are able to
focus on the main contant of
e story.

betwaan the important and
less imparant information in
& tat. Thay ara aibla to gve a
brief werbal summary of.
Teachers bagin 1o model how
to record

sumMmary wiitng

in year 3 and ara abla o
writa @ brief summary of
miain points, idantifying and
wsing important information.

Childran begin to make
conrecbons bebasen
information across the et
and inchude this information
in thiir writtan summarics.

infarmation from across a
text and link information by
analysing and evaluating
ideas batwaan sactions of
tha et




Reading for Pleasure at Malvern Wells

Readingfor Pleasure at Malvern Wells

Purpose:

=  Foreveny dhild tobeam to love reading

reovels, iraditionsl tales, magazines, comics

= For every dhildiobe expose dioa wide range of books — fiction, non-fickion, modem fiction, graphic

= Toinoease resding frequency ensuring childre nenjoy reading andi mproye theirstisnment
= Toprionitise reading forplessare to support emaotional and sodal deve lopment
= To daose the emerging langsaEe san by mme rsing children in vooabulany

Classroom environments

Story times

#  Fwery classmom must have a dedicated
rezding anea with baskets displaying the
folloveing:

= Modern Fiction {induding 5d Fi)

= Mon-fiction (topic related)

*  Graphic Nowels

*  Treditonz! Tales |progressive] Fairy tales
» Comics

*  Mazaznes and Mewspapers

# Poetry — modem ard dlassic

This envirenment should be aesthetically enticing
tothe age group of children

# These resouroes must be updated regulary
and respand to the preferences of cument
cohorts

#  Teachers must keep their athention on new
modem fiction relezses appropriate to their
age range —bwitter is preat for supporting
this.

» Children must be given time to read for

* Book Bresifasts

# Half termly reading nevesbetber

* Rezding Ambassadors promoting reading
#  Cosy Time — lunch time club

» Sbory time club K31

* Dedtime story Boxes

* ‘World Book Day

»  Author Visits — futhor baests

* Swap a class toshare a story

iii:Ll‘E

s Children must be exposed to daily high
ouslity story time (10 mins minimum]

=  This must be timetabled in and shaned with
the English lezd

s Teachers must select well pitched books
that ignite passion intheir cument cohort

= Stony time must include 2 mnge of texts
over the year

= Stony texts are not pre plarmed but reflect
the curment cohort,

= Where possible these bools should link to
curmicul e topics

»  Teachers must record the stones they shane
to awnid too much nepetition




Accelerated Reader at Malvern Wells

Purpose:

* Foreverychild to read broadly within their reading age
* Foreverychild to have exposure to wide variety of reading genres and to develop adeeper love of reading for pleasure

* Toensure the rapid progress of every pupil through the stages.

1. Assess- children to he assessed using AR assessment and given a reading age and ZPD score.
Record assessments on AR assessment format

L r
- y

2. Recording - Each child to be given a 7PD score and a zone to select books from.

r
y
k4

3. Monitor hook reading in dairies (initial daily) and allow children to change within their zone



4. Re-assess
Using the AR assessment reassess and give a new Reading Age and ZPD. Record assessments on AR assessment format

Repeat

Mon-negotiables:

* Allchildrenwho have graduate the RWI programme must be baseline assessed on Accelerated Reader.
* Halftermlyassessment mustbe completed and recorded on givenformat

* Allchildren’s reading dairies must be checked andinitialled daily

* Readingof the children at home must be recorded daily

* Regularchanging of books within their zone must be completed and monitored by each class.




Accelerated Reader for parents of Malvern Wells

How can you help at
home?

« Rezding 3t home every day for 10-20
minutes (listening to your child whers
228 approprizte|

o  Talk toyour child about their book
and develop their understanding

#  =ign their diary to acknowledze that
thay have read every day

ﬁhCCE|EFE’[Ed Reader &  Ensure your child carrias our the
quizzes for each book they read
at MEIWEFH WEHS *  Ensuring children bring books back to

school in good condition

«  Talk to your child/children about
books — your own preferences and,
when possible, let them s=2 youas a
reader.

A Guide for Parents.
Headteacher: Mrs A Earp

hizlvern Wells CE Primary Schoaol
263 Wells Road,

flalvarn

WR14 4HF

01684 561179




What is Accelerated
Reader?

A powerful tood to monitor and
manage independant reading and
home reading after Read Write Ing
A system that combines assessment,
producing a reading score and
breadth, with 3 wide range of books
ensuring all children can rea broadly
within their ability.

What are the benefits of

Accelerated Reader?

Provides children with opportunity to
growr and develop reading skill and
pleasure

@nves children independence to select
their own books from a centralized but
banded ares

aotivates children to read for pleasure
specific to children’s individual reading
attainment and links directhy with the
Mational Curriculum

Why change our reading

system?

We are committed to ensuring all
children have every opportunity to
learn to love reading

It strensthens teacher and parent
monitoring and evaluation to move
children forward in their reading

whilst ensuring they are able to read a
wide range of texts at their ability.

How does it work?

Children complete the STAR
reading test

This gives them a Zone of Proximzl
Development (this is the zone
within which children will make the
myast progress and provide aptimnal
growvih without frustration) e.g. 3.4-
5.1

The higher the decimal score the
harder the book — old banding
systems are gone and do not correlate

Children select a book (3t first at the
loweer end of their 2P0 to begin to
develog fluency and build on
challengz and previous skills) — read it
School and parents support and
encouraging the reading of the bock
regularly and discuss the books
Ideally, a quiz will be taken ,L.n'hu:urne
24-4E hours after they completed the
book

Analyse their score
(child/t=acher/parent] and make
decisions about the next book — BO%
ar above

Return book back and select new book
within decimal bracket

L W W




EYFS core books at Malvern Wells

MALVERN WELLS CE PRIMARY SCHOOL -SUGGESTED CORE TEXTS FOR EYFS

Autumn Term

Me and My School Starting School First Day at Bug School Lucy and Tam go to School Whiffy Wilsen - The Wolf
Suggested texts to read |[-Janet and Alan Ahlberg Sam Lloyd Shirley Hughes who wouldn’t go to school
and share during —— e (SR Caryl Hart
Baseline s s ;
_ Y 0 3
No focus texts- please " _-_'o,,k"; Y. ¢ 2 "w
cover any of these i i
suggested and any in
addition.
Awesome Autumn The Gingerbread | Owl Babies ‘Wow!" said the Owl | We're going on | Pumpkin Soup Squirrel's Busy Day
Man Martin Waddell Tim Hopgood a Bear Hunt Helen Cooper Lucy Barnard
Focusing our ear[g Ladgblfd Michael Rosen LA 7|
reading on familiar texts ‘W . ‘
AP .- .
. ‘:.'T\’ » s
c Sl - ‘ ol
It’s Christmas! The First Stickman Alfie's Christmas The Christmas The Nativity Play | The Jolly Christmas
Christmas Julia Donaldson Shirley Hughes Story Mick Inkpen Postman
Trip to plan Rod Campbell N— lan Beck J&A Ahlberg
D ALFI L




Reading, Writing and Foundation subjects in EYFS

English: We recommend the use of Osk Academy for all English lessons. Maths: We recommend the use of Oak academy for all maths lessons.
Follow the website link and select Year 1 or Reception and work through 3 Follow the website link and select Year 1 or Reception and work
whole secuence together Recepiicn Year 1 through a whale sequence together hips://

ttps:f felassroom . thenational. academy £lassrpom thenational academys
sresllsmmmn festsans What the Ladybird

. Rezd or watch the story of What the Ladyhird Heard by Juliz Dan- * sorting animals think of all of the animals that you might find
aldson. Can you talk about what happens in the story? Qitpe Heard on a farm (see examples). can you group them by the number
woww.youtube. com fwatch *v=LckjgmSiLCk ‘& o ' of legs that they have: 2 or 4. Challenge: how many legs would 2
Story map Make 3 story map to help you retell the story of § Vll;'i;;érh' piF:S haueal.m:gether, 4 horses have altogether atc 2 (Top fip-it
What the Ladyhird Heard [ses example]. L] ‘.{ " .;"ﬁ might help if you draw them.)

a%i;r‘d " Mumber hmru:lsm 10 Use '.che ladyhird templzlltu or draw your

Ht‘ﬂr‘ s (o WL Now gr'.lelwm ladykird 10 sp.-nts by sharing the spots be-

tween the 2 wings e.g. 6 on one wing and 4 on the other. How

many differant ways can you find to make 10 spots?

Learning Class 1—

Draw and write Draw & picture of each of the animals in the book and t
write the sound that each one makes.
Rhymiing words Can you identify the riyming words in the story? #' ‘
Challenge: think of some other words that rhyme with those in the ¥ ”
oy 20 Shapes Make your favourite farm animal using 20 shapes.
Singing Watch Julia Denaldson sine the What the Ladybird Heard You can either print and use the sheets provided or have a go at
Sonz httns: fuww youtube com)watchPe=THbyiDoV BWw Can you cutting your own shapes out of pieces of sarap paper and de-

' signing your own farm animal. Can you name each of the shapes

wou use and describe the number of comers and sides it has?

mma Use with resource

Inyesngate:
ICT Learn how to be 2 farmer and have 2 go at looking after your own farm wsing the Lreative

"All on the Farm game’ on the CBeebies website: httpshitos Shware Boc oo ykl

. i Junk Model a burglar trap Build a trap to catch the burglars who visit the farm using junk from
cheebies/mames/down-on-the-farm-a-year-on-your-farm -

around your house such as yoghurt pots, string, Grdboard boxes etc.
How do chicks hatch? Watch this video of some chicks hatching out of their eggs.
Think of some words to describe how the chick looks when it first hatches and then
hoow it looks a little while later. https:/ fwwaw. youtube. comfwatch?

v=2of3b10s OE

Make your own farm Go on 2 nature hunt in your garden or your local area and collect lots of natu-

ral resources such as grass, sticks and leaves. Bring them home and make them into & farm for your

toy animals. if you don't hawe toy animals at your house, you could draw some on little pieces of pa-
per oF pring some out.

Learn about your favourite farm animal Use books, talk to the people in

your house or ask 2 grown up to help you use the internet to find the answers to these
guestions about your favourite farm animal: How big are they? What do they like to
ext? Where do they sleep? What do they like to do? What colours do they come in? Paint with & carrot On farms they grow vegetables as well as animals. Try using 2 carmot as a2 pen/
And @y other interesting things you would like to leam. paint brush to paint 3 picture or put some shaving foam on a plate or tray and use the crrot to mark
make. If you hawen't got shaving foam use washing up liquid or 2 bar of SDap ard 2 tiny bit of water.
‘Wiggle it around with your hands until you have made lots of bubbles!

Farm yard baking Have 2 go at one of the farm animal baking activities on the additional sheet
including making & piggy bread roll, a cauliflower sheep or a hard boiled chick.

Try & new recipe! Have 5 look at the ‘| can cook’ website for ideas. hittps:/f

ey bl co ukifood. procrammes Toowl ddl/recipes




Writing at Malvern Wells




Early Writing at Malvern Wells CE

What is writing? A vibrant and exciting act of communication

Fundamentals:
1. Pre-writing skills are the lines and strokes children need to master and know BEFORE learning how to print the alphabet as well as the physicality.

2. Early-Writing is more than holding a pencil and it is reliant upon strong gross motor skills and developed fine motor skills. Physical skills to support
their bodies and fine motor skills to manipulate a writing tool

3. Crossing the midline of the body is essential for early writing - It promotes the coordination and communication of the left and right hemispheres of the

brain which is essential for writing.
4. Accurate pendil grip and the right way to write must be promoted from day 1

5. Children will not develop correct letter formation without direct teaching.

Early Learning goals - Writing

Children use their phonic knowladge to write words in ways which match their spoken sounds. They also write some irregular
common words, They wiite simple sentences which can be read by themselves and others, Some words are spelt correctly and others

are phonstically plausible.

Typical behaviours that relate to handwriting for this learning goal:

# Lses some clearly identifiable =tters to communicate meaning, representing some sounds corectly and in sequence
+ Write own name and other things such as labels and captions

L ':'l'.'?_|:'| to write short senterces in l_{'-'.-l'lll'lghl comtext

Core learning skills for handwriting:

# LUse a pencil and hold it effectively to form recagnisable letters, most of which are formed correctly. Write own name and ather

things such as labels and capticns




Long Term Curriculum Writing map

Class 2 Long Term English Plan

Cycle 1

=

Enguiry Subject English Content
Question Driver Purpose | Text Type | Model text Block Hot Task Expected writing Supplementary
Length across the curriculum | Texts
Autumn 1 Why is the History Entertain Story 3 Little Pigs I weeks ¥1l-retell Labelling in science The Three Little
history of my ¥2 =3 little aliens and Waolves and the Big
locality the big bad robot Explanation in science Bad Fig.
significant? Entertain Character Big Bad Wolf 2weeks Big bad robot Wanted the Perfect
Description Creation written as a Pet
Inform Recount A letter from 3 pigs | 2weeks | Recount of topic Trip story - RE Three little aliens and
[letter) about their building the Big Bad robot
Autumn 2 How does the | Geography | Entertain Story Lila and the Secret I weeks | ¥1-=character Instructions from DT Tree- Seasons come,
weather of Rain innovation Christmas story as a SEAS0NS B0
effect our Y2 = full innovation narrative
lives? Entertain Setting Snow Queen 1wesk innovate to weather Weather dairy entries Secrets of Winter
focus Information about
Inform Instructions | How to make a Kite | 2 weeks How to make a scientist studied Little Cloud
Christmas
Spring 1 How do our History Entertaim Story Who are you Stripy Iweeks | Innovation Instructions for puppet | Traction Man
favourite toys Horse? writing Dogger
and games Entertaim Poetry Teddy Bears 1 weeks Innowvated linked to Toys ) ) That rabbit belongs to
compare with (Grammar §) Explain what is the _ EI11I|'.-' Browmn
those of Rhyme Good News lesus Brings | Lost in the toy
; ITILESELIT
children in the inform Nom Chron Toys from the 2weeks | Toys now Comparison of | love you Bive
1960s? 19605 materials Kangaroo
Spring 2 How does the | Geography | Entertain Story Golidluck and the 3 | 3 weeks innovation Recount of Easter Goldilocks and the
geography of pandas (twisted three bears
Instructions for how to The colour of Home
:;mgg:ftz“r Infarm Instructions | Asian cooking 2 weeks Innovate linked to PSHE | |ook after o plant Come Home with us
the recpe imodel on Graamars) A House Held up by
Geography of imform Nom chron All about Kampong | 2 weeks All about where | live Trees
Ayer
where | live?




Planning for writing at Malvern Wells

Planning format for Talk
for Writing Fiction Y1-Y6

Malvern Wells 2019-2020

Planning for Recount writing

At Malvern Wells CE Primary School
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Planning for Information Text
(Non Chronological Reports)

At Malvern Wells CE Primary School
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Writers Knowledge at Malvern Wells

Writer's Knowledge at Malvern Wells CE Primary School

H
El

Text type

Purpose

Generic Text Structure

Sentence/ Word Level Features

Writer's Knowledge

To entertain and

to passon
traditional
culture

*  Opening thatincludes a
setting [of placeand time)
and introduces characters

* A series of events that build
up

* Complication(s)
*  Resulting events

Resglution and ending

*  Written in first or third person

*  Written in pasttense

*  Chronclogical

* Mainparticipants are humamn or anima
contrasting ‘good’ and ‘bad’

*  Useof motifs, eg principle of three, youngest
son a5 hero

* Connectives that signal time, eg early that
maorning, later on, once

* [Dialogueindifferingtenses

*  Jerbs used to describeactions, thoughts and
feelings

* language effects used to create impacton
reader, eg adverbs, ad)ectives, expressive
wverbs, similes, etc.

Some use of repetitive structures, eg..butte first

tasted too hot..but the second tasted too cold

*  Borrow words and phrases to link the tal e together.

*  Rehearze by const@antretelling before writing.

*  Be clear aboutthe few key events.

*  Add indetzil to embellish —but do not add intoo much
or you may distractthe reader from the main events.

*  Tryto seethe story happeninginyour head as you retell
events fwrite.

*  lUsesome repetitive lines, g so he huffed and he
puffed... especiallyifyouwishthe audience to join in.

*  Keep the maincharacters distnctively good, bad, lazy,
silly, etc.

*  Ypu canmalter the setting and many details butthe main
events inthe plot have to s@y, eg Snow White in New
York.

Reread the mlealoud to see ifit reads well’. Try it out on

small groups




L

*  To retel

events

COrientation—scene setting
opening, eg | went to the
shop...

Events — recount of the events
as they occurred, eg | zaw a
VASE .

Feorientation —a closing
statement, &g when | got
back, | told my mum. (with
elaboration inmore
sophisticated texts )

Written inthe pasttense, eg | went

Inchromological order, using connectives that
signal time, eg then, next, after, meanwhile

Focus on individual or group participants, eg
we, |

Details arevital tobring incidents alive.

Uz e specific names of people, places, obhjects, etc.
Pick out incidents that will amuse, interest or that in
some way aresignificant

You canmwrite as ifyou were ‘telling the story’ of what
happened.

Plan by thinking, moting or drawing — when? who?
where? what? and why? Use a flow chartto plan the
SEqUENCE.

End by commenting on events.

To describe

the way
things are

An opening, general

classification, eg Sparrows are

birds.

More technical classification

(optional], eg Their latin

MEME S,

A description of the

phenomencon, including some

or all ofits:

= qualities, eg Birds have
feathers.

o parts and their function,
eg The beak is..

> habits/behaviour oruses,
eg They nest in...

Written in the present tense, eg they nest

Mon-chronological

Initial focus on generic participants, eg
sparrows | general, not S5am the sparrow

Miowves from the general to the specific

Planunder paragraph headings innote form.

Uze a range of resources to gather information.

Select facts from a range of sources to interest the
reader, eg books CD-ROM, interviews.

Possibleuseof a question in the title to intrigue the
reader, &g Yetis — do they exist?

Be clear,sothat you do not mudd|e the reader.

Open by explainingwvery clearly whatyou are writing
about — take an angletoe draw the reader in.

Uzetables, pictures, diagrams to add more information.
Possibly end by relating the subjectto the reader, eg
Many pecple like whales...

Reports are factual but you could add comments or use
questions to draw in the reader

Reread asifyouknew nothing about the subject to
check that you have put the information across
successfulby

To describe
{or instruct]

o

something is

done
through =
series of
sequenced
steps

Goal — a statement of whatis
to be achieved eg How to
make asponge cake

Materialsfequipment needed,
listed in order, eg 2 eges, flour

Sequenced stepsto achieve
the goal, eg Cream the sugar
and butter.

Often dizagrams or illustrations

Written in the imperative, eg 5ift the flour

Inchromological order, eg first, next

Use of numbers, alphabet or bullet points and
colourto signal order

Focus on the generalised human agents rather
than named individuals.

Before writing instructions be clear about what is

needed andwhat has to be done, inwhat order.

Think about your readers. You will need to be very clear
about what to do or they will bemuddled —ifthey are
YOUNE,

You may have to avoid technical languageor usesimple
diagrams.

The title should explain what the instructions areabout—
using how to.. hel ps, eg How to play oaicket.

Imyour querying you may need to saywhen the

instructions arenesded, eg If your computer breaks
oW N




Pitch for writing...

Fiction:

Retelling Traditional Tales

Retelling Fairy Stories

Retellingrange of stories / settings

'Writing sbout personz| experiences [fictional]

Word reading:

Pupils should betaught to:

Continue to applyphonicknowledge and skills astheroute
to derode words until zutomatic decoding has become
embedded and readingis fluent

Read accurately by blending the sounds inwords that
contain the graphemes mught sofar, especially recognising
@l ternative sounds for graphemes.

Read acourately words of two or more syllables thatcontain
the same GPCs as above.

Read words conteining common suffixes.

Read further comman exception words, noti ng unesual
correspondence between spellingand sound and where
these oocur inthe word.

Read most words quickly and accourately when they hawe
been freguently encountered without overt soundingand
blending.

Fead al owd books dosel ymatched 1o their | mprowing phonic
knowledge. sounding out unfamiliar words accurazely,
sutomatically a nd withoutundue hesitation.

Re-rezd these books to buil d up their fluency and confidence
inword reading.

Word:

To form nouns using suffives such as —ness, —er and by
compounding (e whiteboard, superman]

To form adjectives using suffives suchas—ful, ess

(A fuller listof s uffixes can befound inthe year 2 spelling
appendin.)

To wsesuffines —er, —e<t in adjectives and—lyto turn
wdjectives into scverbs

Mon-fiction:

Writing aboutreal events — Recount

Information Texts

'Writing about personal experiences and those of others

Instructions

Explanations

Mon-chronclogical reports

MNon-fiction texts: that are structured in different ways; dictionary, leafiets etc.

Comprehensicn:

Develop pleasure in readi ng, moti vation to read, vocabulary and undersnding by

Liztening to, discussing and expressing views 3 bouts wide range of poetry (including
comtemporary and classic), stories and non-fiction ata level beyond thatat which they can read
independently.

Discussing the seguence of events inbooks and how items of i nformation arerelated.

Becoming incressingly familiar with and retellinga wider range of stories, fairy stories and
traditional @les.

Being introduced to non-fiction books that are structured in different ways.
Becoznisingsimplerecurring literary languaze in stories and poetry.

Discussing their favourite words and phrases.

Continuing to build up a repertoire of poems | earnt by heart, apprecisting these and recit ngsome,
with appropriateintonatonte make the meaning clear.

Understand both the books thatthey can already read accurately and fluently and those that they
i shen bo byz

Dirawing on what they alresdy know oron background information and wocabulary provided by the:
teacher.

Checking that the text ma kes senseto them as they read and correcting inaccurste reading.
Makinginferences on the basis of whatis being said and done.

Answering and asking questions.

Predicting whiat might happen on the basis of whathas been read sofar.

Participatein discusson zbout books, poermns and other works that are read to themn and those that
they can resd for themsel ves, takingturns and listening to what others say.

Semtence:

To usethe subordination [when, if, that, because]

To usethe co-ordination |or, and, bat)

To expand noun phrases for description and specification (eg. the blue butterfly, plain flour, the
man in the moon)

To recognise how the grammatical patterns in = sentence indicate its function a5 @ statement,
guestion, exclamation or command

Taut:

To identify and use consistent y the pastand present tense

To useof the progressive form of verbs in the present and pasttense o mark actions in progress
[e.g. she isdrumming, he was shouting

Postry:

Contemporary and classic poetry- reciti ne f performing faritine

Poers with particular patberns.

5illy poems and other humorous texts that play with langua ge |derihew], for example: riddles, language
puzzles, jokes, nonsense sentences |zl literation, or the juxtapos ition of surprisingand unusual el ements ).
Simple poems or passages of descriptive prose based on closely observed experience.

Composition:

Develop positive attitudes towards and stamina forwriting by

Writing narratives sbout personal experiences and those of others (real and fictional)

Writing about real events.

Writing poetry.

Writing for different purposes.

Consider what they are going to write before begi nining bey:

Planningar saying out loud what they aregoing to write sbout.

Writing down ideas andfor ey words, i noluding new vocabul ary.

Encapsul ating whatthey want ip say, sente=nce by sermtence.

Make simpleadditions, revisions a rd corrections to their own writing by:

Evaluating their writing with the teacher sindother pupils.

Re-reading to check that their writingmakes sense and thatverbs to indicateti me are wsed correct yand
consi stently, i ncl uding verbs in the continuows form.

Proof-reading to check for errorsin spelling, grammar, and punciuation [eg. ends of sentences punctuated
correctiy)

Read aloud what they have written with approprizteintonation to make the meaning clear.

Handwriting:

Pupils should betaught to

Form lower-case | etters of the correct size relative to one another.

Start using some of the dizmonal and horizontal strokes nesded to join letters 2 nd understand which |etters,
when adjacentto one another, arebest left un-joined.

Write capital letters and digits of the correct size, orientation and relationship toone another and to lower
case|etters.

Use spacing between words that reflects the size of the letters.

Terminalogy:

To recogniseand/oruse

mour, noun phrase

statement, question, exclamation, command,
compound, adjective, verb,

suffix

tense (past, present)

apastrophe, commia




Assessment of writing....

?ﬁy
Year 1 Lt
‘Working Towards the Expecled Standan
Hame:
[The pupil can

* use their cwn simple story ideas fo retell familiar stofies using shart,
simplistic sentences

* rereqd their wiit ng aloud to check that it makes sense

* use gdjecfives that have been modelied

* uze simple sentences [which may be repetitive)

* s an awarenes of._

Finger spaces

Full stops to end senfences

Capital letters for names, plaoces, the days
of the week and the pesonal pronoun °|

* sped some Wiords containing previously taught phonemeas and SPCs
acowately

+ coedl some Y1 common excephon words accurately

* write lowercase letters in the comect direcfion, starfing and finishing

[The pupil can

in the right place
waorking al the Expecled Slondard

* write sentences in order to create short namafives and nen-ficfion
texts

* use some features of different text fypes [though these may not be
consistent]

* reread theirwriting fo check it makes sense and make suggested
changes

* uze gdjectives fo describe

¥ Use lest repeﬁﬁ'-'e sentences with some vanaficn in structure

* use the conunction ‘and” to link ideqas and senfences

* s am incr&ciing agwareness of...

Finger spaces

Year5s

working Towards the Expecied Sio
[Fzme:
[the pupil can

= write for a range of audiences with ideas that are uswaly sustained, well-
paced and kogicol

* begin fo select appropriate grammar and vocabwary fo match the
purpose and gudience

» o describe setings, charocters and afmosphere with an increasing
awareness of the reader

* begin fo use diglogue o convey o chanacters perscnaity and advance
the action

* use organisafional and presentational devices relevant to the text type,
e.g. bullet points and headlines

* begin fo link porographs [expect some awioaard fransifions)

* begin fo use a wider range of inking words/phrases between sentences in
order to build cohesion

- DE‘Qil"I to attempt relative clawses

- DE"Qin"l 1o use some adverts and modal werbs fo show possiD IT}

= to use the full range of punctuation frem previous years comectty

capital ketters, full stops, guestion marks

c-ommeas for lists

lapostrophes for confroction and both
5ingular and pAunal possessicn

lall punciuation for direct speech

Degin fo use commas for clouses and to
ciarify meaning

= spell most words from the year 3/4 word it inciuding homophones as wel
s some from the year 5/6 word list

» write using neat, jsined handwriting so that it is legicle and flivent even at
cpeed

[the pupil can

= write for o range of oudiences, confidently selecting structure and
organsational devices with increasing relevance

Full shops fo end sentences

Capital letters for names, places, the days|
of the week and the persenal pronoun T

Gruestion marks

Exciamaticn marnks

= select appropriate grammar and vocabulary fo match the purpose and
oudience with increasing confidence

* to gescrbe setings, characters and gimoespnere to consciously engage
the reader

= use digiegue fo Convey a characters personality and advance the action
with increasing confidence

* regulary make use of relative ciouses

* spadl Most wiords containing previously tought phonemes and GPCs
acowately

* spedl most 11 common exception wonds acourately

» use brockets, dashes of commas o DeEin 1o indicate parenthess

B e e B B o i om 2B  m om  E k] o o ek s i




Spelling at Malvern Wells - RWI spelling

The teaching of spelling

1. Read- Introduce the words/ spelling rules for the week

2. Contextualise- Talk around the target words for the week and contextualise them

3. Verbalise- Children to pra::ticé verbalising them ‘I say, you say.’

|

L 4
w

4. Explanation- Find definitions for each word with the children, but put them into child friendly explanations.

L
M, 4

5. Examples- Find examples of the words used in different contexts



6. Engage- Children to explore and engage in learning activities to embed the spellings/ meanings of the words

7. Apply/ Assess — Staff to use assertive mentoring dictation (1-3 sentences depending on year group)

Repeat the above weekly teaching sequence.

Mon-negotiable s: Hon-negotiahle s:

What? How?

Scheme: Read Write Inc Spelling T stepsof teaching:
*  Weekbyweekcoverage/ follow in orderand highlight once completed Session l: Steps1-3

When? Session i Steps4-5

Frequency: & sessions weekly Sessiond: Step b

Sessionlength: 15 minutes persession Sessiond: Stepb

Session b Step 7
Where?

Apply/Assess: Record into the of Children's English books.




Handwriting at Malvern Wells - Letter Join

Handwriting Teaching Sequence @

Warm up- Complete daily exercise with children to strengthen core development and strength in hands, optimal

writing position (see right ways to write) rj
“Ja [
.
- Assess: Children to complete practice patch into their English books. Teacher to indicate practice patch focus letter
Letter Introduction- Introduce the children to the letter starting points ._.__Share today's focus letter. (How do we at the beginning of each line (three repetitions of each focus letter on three lines)
form? Video, model etc) l

L
w
w

Strategy — Move it and say it- teacher children the letter trail by modelling the movement: ensuring you ground the
letters- large (in the air down to the ground)

|

h v

Practice -Move itf say it/ write it: Children to make letters into the sand trays/ rice trays, ensuring the letters are
grounded

Apply- When ready children to practice recording letter three times on each line of their bocks/whiteboards. Use the
position on carpet (Children lay in optimal positicn on their tummies.)

Remind chikdren routine ——
for comect pencil hold.




